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editorial
The BFN has been a cultural hub for parents,
teachers, academics and even children, all of
whom share a love of languages and
intercultural living. In the last few years,
however, it has become increasingly
difficult to find articles or to get new
subscribers.
So it's with a mixture of sadness and pride
that we are announcing that the 27th
volume will be the last. Sadness, because
we will miss creating this quarterly
collection of anecdotes, stories and
queries. And pride because we know it
has played a small but important role in
transforming opinions about bilingualism.
While prejudices remain, the world is a
much more understanding place for
bilingual families.
And because the internet is providing
unprecedented access to information and
communication, we fully expect linguistic
diversity to continue flourishing. In fact,
we are looking at ways to create a
permanent legacy for the BFN while
supporting bilingualism on the internet.
But it’s not over yet. Let's make the
final year of the BFN the best year ever.
Please keep your stories, articles and
queries coming. We’d love to hear what
the BFN has meant to you, and for those
who have been with us from the
beginning, how much life has changed
in the past 27 years.
For now, we thank you for your
support. And we look forward to a
stimulating, intercultural year to come.
Sami Grover
info@multilingual-matters.com

editors: sami grover and marjukka grover
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Our Precious Harvest: Cultivating Linguistic
Diversity at Home and at School
I. M. Laversuch
Rosa chinesis, Rosa gallica, Rosa persica,
Rosa californica… According to botanists,
there are at least 100 different kinds of rose
in the world today. Exactly how many
different varieties there are is, of course,
hard to say. This difficulty is in no small
measure due to the enormous variation
which exists and that fact that new varieties
are constantly being discovered.

else, they can also have strong preferences
either for or against a particular language
variety.
If left unchecked, such prejudices can
even affect teacher attitudes and/or
behaviour in the classroom, particularly
when confronting pupils whose language
differs from the school’s established
norm. For example, pupils who speak
Australian English, Canadian French, or
Columbian Spanish may be unjustly
penalized for using a spelling,
pronunciation, or phrasing which does not
conform to the rules used in England,
France, or Spain.
For this article, two Bilingual Family
Newsletter families were interviewed to
discover what experiences they have had
when the variety of language they used at
home differed from the one used in
school.

What is true of roses is also true of
languages. According to modern linguists,
there are several thousand different
languages currently in use today. And for
each and every language which has been
discovered, there is a positively dazzling
array of variations or dialects which can
also be found.
The connection between the botanic and
the linguistic does not end there. Just as
many people have a favourite colour, size,
or fragrance of rose, they may also tend to
favour a particular national, regional, or
local variety of language. In this respect
teachers are no exception. Like everyone

The first family I talked to were the
Schmidts, a German-Australian couple
living near Wiesbaden, Germany. As
Susanne Schmidt, the Aussie in the family
relates, when they first made the decision
to move the family up from down under,
she was more than a bit nervous that their
twins, Jessica and Hannah, would “forget”
their English. Once she found out that
Wiesbaden was also home to one of
Europe’s largest US Army bases though,
she was immediately relieved.

Continued on page two

Our Precious Harvest...
Continued from page one

that neither one of us wanted to have
anything to do it. When our parents spoke
to us in English, we always answered in
German.”

Spanish and sang him Spanish lullabies
from my homeland.”

But, as Marcia went on to explain, it was
not only important to her that their son
"In the beginning” Susanne remembers,
That situation did not change until many
David learn to speak Spanish but South
“it was excellent! There were so many
years later when Jessica was forced to take American Spanish.“It was only through
Americans living in the area that we had
a course in Linguistics at her university. “It that language that I have a connection to
no problem finding an English-language
was there that I learned that there is not
my family, my history, my culture. Any
playgroup for the girls. And when they
one way to speak English. There is also
other Spanish is completely foreign to
came home saying things like ‘cool’ or
Irish, Nigerian, and Indian English. All of
me!” This proved to be no easy task given
‘gross’, I just laughed.” Once the girls
them are different and all of them are
that in Europe, the vast majority of schools
were old enough to go to school, however, special. I speak Australian English and
use the Spanish spoken in Spain as the
her humour began to fade.
that is good! It is a part of me, a part of
official standard.
me
I
will
never
give
up
again!”
Jessica’s
Not surprisingly, the teacher who taught
plan is to finish her degree and become an Luckily, the Sonnenfeldts were eventually
English in the local school spoke US
able to find a teacher who was not only
American English. That in itself was not a English teacher herself. Her goal? “I hope well informed about but also extremely
problem but the fact that he did not accept that when I am a teacher, I can teach my
sensitive to the family’s special needs.
kids about all the different languages that
“My son’s teacher always took special
exist and how cool ALL of them are!”
care to make sure that he consistently used
As the Schmidts’ example shows, teachers’ Latin American Spanish.” In the end, the
prejudices can have a lasting effect upon
adults’ cooperative diligence paid off.
their pupils’ development. For that reason, Today, David is a successful student of
it is essential that both parents and teachers aerospace engineering and speaks Spanish,
work together to guard against linguistic
German, and English fluently. He is also
prejudice. With that goal in mind, it is
engaged to a Peruvian woman whom he
important to remember that the best
met during his travels through his second
advocate is an informed one. Ideally, then, homeland.
both parents and teachers should educate
themselves about each of the language
varieties in question. Even when dealing in
two varieties that seem to be quite similar,
I hope that when I am a
careful analysis will often reveal that the
differences between them are rarely
teacher, I can teach my kids
restricted to vocabulary and pronunciation
about all the different
Australian English was. “I was shocked
but may also affect other areas of grammar
when I looked at the girls’ class tests!
languages that exist and
such as sentence construction, word
Their teacher had marked wrong
how cool all of them are!
formation, punctuation, and spelling.
responses which were completely correct
in Australian English.”
It is not enough, however, to merely point
out that differences exist. It is also
Unfortunately, the problem did not end
imperative that all children are taught that
there. As Susanne went on to explain,
linguistic differences are natural, if not
whenever the twins spoke in class, their
essential markers of cultural identity. Just
When asked what she would tell new BFN
teacher immediately interrupted, telling
as we must take time to teach our children parents whose children are in school
them that they could use their “Australian
that it is wrong to discriminate against
systems which use a language variety
slang” at home but in school only US
people who speak a different language, we which is different from the one they use at
American or British English was
must also teach them that it is equally
home, Marcia had the following advice:
acceptable. In the end, both of the girls
wrong to discriminate against people who
“Don’t give up. No matter how difficult it
began to hate their English class.
speak the same language differently. To
may be. Use your native languages with
“Getting them to sit down and do their
achieve these goals, it is important that
love and passion. Teach your children
homework was a complete nightmare!”
parents, children, and teachers work
that every language is precious and to be
Susanne lamented.
closely together in a cooperative alliance,
cherished.”
in which the expertise and experience of
According to modern research in
I could not agree more. Be it the Italian
everyone involved is mutually respected.
education and applied linguistics, the
spoken under the palm trees of Malta or
girls’ response was by no means unusual.
This is precisely what happened with the
the bustling piazzos of Italia, every
Repeatedly, it has been found that pupils
second family I interviewed — the
language variant is an invaluable part of
who are told that their heritage language is
Sonnenfeldts, a Peruvian German family.
our planet’s natural biodiversity. Or to
“substandard”, “deviant”, “inappropriate”,
After a whirlwind romance and marriage,
paraphrase the timeless words of
or “inadequate” may suffer profound
the couple decided to move to Germany
Shakespeare’s star-crossed lover, Juliet: “a
feelings of confusion, isolation,
where the two soon became three. As
rose by any other name [does indeed]
powerlessness, frustration, and shame.
Marcia Sonnenfeldt reports, from the very smell as sweet…”
Without intervention, these emotions may
beginning, it was clear to both of them that
go on to translate into depressed scholastic
Photograph by Günter Nick
they would raise their son in both German
performance.
and Spanish. “The first four or five years, I
only spoke to him in Spanish. I translated
Now an adult, Jessica Schmidt reflects
all of his German children’s books into
back on that time: “It was really tough.
We both ended up hating English so much
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Ten Little Words

DIY
Suzanne
Barron-Hauwaert

What it is about
• Why do you want to bring up your
children bilingually or multilingually?
• What is the best way to learn two or
more languages without giving unnecessary stress to the children and/or yourself?
• What issues do you need to be aware of
in early years of your bilingual or multilingual children's schooling?
• What can you do if you have doubts
about your children’s language development?
These are the main questions this event
aims to explore. The event will bring
together international experts on
bilingualism, bilingual education,
sociolinguistics, psycholinguistics and
speech and language therapy, as well as
parents and grandparents who have had
experiences of bringing up children
bilingually and multilingually. It will be
open to anyone interested in childhood
bilingualism and multilingualism.
Panel speakers include
* Professor Antonella Sorace
Director of Bilingualism-Matters.org.uk
* Professor Barbara Dodd
Professor of Child Speech
* Dr Carol Stow and Dr Sean Pert
Award-winning bilingual speech
and language therapist
* Professor Li Wei
Principal Editor of International
Journal of Bilingualism
* Professor Jean-Marc Dewaele
President of the European Second
Language Association
* Dr Lisa McEntee-Atalianis
Established researcher in the fields of
Bilingualism and Deaf Studies
* Dr Raymonde Sneddon
Expert on Dual language books

WELCOME
THE EVENT IS FREE TO
ATTEND!

check the translation wastes time. While
I’m painstakingly learning new words, ‘A
screwdriver is a tournevis...’, my husband
is left holding up one end of a cupboard
with his shoulder and is not amused. So we
revert to a more simpler communication
‘Pass that red thing over there!’

Do-It-Yourself
Most bulky items are sold in neat
flat-packs to be magically assembled at
home; climbing frames, bookshelves and
even a whole kitchen from Ikea. To
successfully put it together one needs to
be able to read the instructions, tricky in
your second language if you are living in
another country. Lacking knowledge of
French DIY terms, I made a simple metal
towel rail back to front, and mixed up all
the screws until the boys came to help out
and put it together in five minutes. ‘How
could you misunderstand it?’ they ask.
But there’s no time for translation when
you are rushing to get the new product
finished. Who learned the conjugations of
twist, screw or hammer at school?
There’s often a part or tool missing and a
trip to the DIY store is unavoidable. Not
knowing the right word, I feel stupid
making a noise like a chainsaw or
miming rope for a swing while staff gaze
on wondering what I might want. The
vocabulary is a black hole of jargon,
because if you manage to get a staff
member to understand the product you
want, they’ll ask you ten questions about
the material, size, model or price range,
until you walk out with anything just to
escape.
Some electrical items from major brands
come with a handy 200 page multilingual
book of instructions. No matter what the
linguistic mix in the family each person
has their section. The older kids love this
instant world language course and flip
through the pages saying, ‘Look how
Hungarians say Plug it in!’ or ‘That’s
Chinese for Recharge the Battery’. I hope
that the translators did a good job from
the original version, and didn’t just cut
and paste the text into one of those free
translating websites to save time.
Although multilingual instructions are a
lifesaver for the OPOL family, there is
just one technical problem, flicking from
the French version to the English pages to

Did you know you can measure the
average number of words a child uses to
compare their levels of language
knowledge and usage? The calculation of
number of words spoken over a period of
time gives the mean length utterance
(MLU). For my Masters course I had to
calculate the MLU of a young child.
Conveniently my own son, Marc, was then
aged two and a half and I diligently noted
and counted his words for a week. The
results showed that our English
conversation was heavily overloaded with
ten words. Marc said No! Yes! Why? and I
want! frequently, and I replied with Stop!
Don’t touch that! and Because.
Looking at the results I couldn’t imagine
how on earth this child would become
bilingual with such a limited vocabulary.
When I told my mum she laughed and said
it was him being in the Terrible Twos
phase and that things would improve. Over
time, Marc did become a great
conversation partner. By the time he was
four I couldn’t possibly count his daily
word usage.
Now Marc is an official teenager, and we
seem to have returned to the
ten-word-count days again, which is not
enough to support his English. Our daily
after-school conversation goes on the lines
of: ‘How was school?’, ‘OK’, ‘Any
homework?’, ‘No.’ (not true). Marc says,
‘Can I go on the computer?’ I say ‘No!’
and he asks ‘Why?’ An argument breaks
out between him and his siblings and I
shout ‘Stop!’ It’s déjà-vu, but with a child
who is now 160cm tall.
I heard on the radio that the best place to
talk to teenagers is in the car. It’s true if
they are alone with a parent (if Nina or
Gabriel are there, he’ll hook up to his
Nintendo and ignore everyone). Car
journeys are the place where we talk in
long sentences. The twenty-minute trip to
drop him off at tennis, or at school when
he has a late start, are the rare times when
he is chatty, interesting and thoughtful.
Can the car be a useful tool for
maintaining bilingualism? I think so, and
it’s worth trying at least until your child
gets his or her own driver’s licence...
We are an English/French family with
three more-or-less bilingual children. For
more anecdotes and previous "Notes from
OPOL Family" go to my blog:
http://opol-family.blogspot.com/

Intentional Bilingualism – A different approach to early childhood bilingualism
Inés María Jiménez
In the context of globalization and
internationalization of our society, a fluent
command of foreign languages is today
considered, especially in the workplace, a
key qualification. About half of all EU
citizens, about 450 million people, are able
to converse in at least one other foreign
language. In 2001, the European Day of
Languages was launched by the Council of
Europe to underline the importance of

excellent command. Such people work, for
example, as language teachers, interpreters
or translators, but they are also employees
from industry who work internationally.
Many of these parents want a bilingual
education for their children, for legitimate
reasons. There are various ways and means
to achieve this aim.
In every major city, courses exist for
children where another language is taught
with the emphasis on play. Bilingual
kindergartens, nurseries and schools are
additonal ways to promote early
multilingualism. So-called immersion
programmes seem to be the most promising
method, by which the children actually
“dive” into the other language.

Throughout the world, some parents have
been adopting alternative methods for a
long time, usually raising their children
from birth in a foreign language that is not
their own native tongue. This particular type
of bilingual education has been called
artificial bilingualism (see
Kielhöfer/Jonekeit 1983 (2002): 14) for a
Ines with her daughter
long time. The term stands in contrast to
natural bilingualism, where native speakers
in mixed families speak with their children
foreign languages. Since then, the 26th
and educate them naturally in the language
September is celebrated every year with
of their homelands. A number of linguists
various events in many European nations.
criticise an education in a foreign language
The aim is to achieve the promotion of
by parents who grew up monolingually. In
individual multilingualism, so that people
their opinion, those parents imitate a natural
become aware of the benefits of language
situation by speaking with their child in a
skills and to motivate them for a lifelong
foreign language which they consider as
learning of languages. In 2002, the
something abnormal or artificial (see
European Union decided to give the widest Kielhöfer/Jonekeit 1983 (2002): 14). The
possible support to multilingualism. Five
problem of possible error transfers and the
years later, the EU announced the
assumption of an accent by the children are
introduction of a new version of the PISA also often criticized, even by laymen.
tests, which would evaluate the language
The term artificial bilingualism has also
skills of young people. The skills of 14 to
16-year-old students in the first and second been under criticism. Linguists and
researchers of bilingualism, who have a
language would be tested annually. The
positive attitude to this special type of
sample for each member state should be
education, are concerned about the negative
5000 pupils, with the results being
connotations arising from the adjective
recorded.
“artificial”. For Jozef Pallay, a German and
Bilingualism and multilingualism are no
Slovak linguist, the term “artificial” is fatal:
longer an exceptional phenomenon. Even
The term implies that the language
in traditionally monolingual countries
education would lead to an artificial and
there is regular contact with other
ultimately undesirable final result (see
languages and cultures through increased
Pallay 2006: 48).
migration and binational marriages.
One of the most well-known linguists, who
Interestingly, in addition to people who
seems to be inextricably linked with
grew up bilingually, there are also a high
bilingualism, is George Saunders. As a
number of people who grew up
native Australian, he has successfully raised
monolingually but who now speak - for
his three children in German, although he
different private or professional reasons - a did not grew up bilingually. German was a
foreign language very well or with an

foreign language for him. He documented
his experiences in two books.
Saunders points out that the word
“artificial” can only describe the
situation. The bilingualism of the child is
not artificial in itself, but rather the
situation of the parents in which, for
example, the father speaks in his mother
tongue and the mother in a foreign
language with the child. Only the outsider
regards this as “artificial” because he is
often convinced that a parent must be a
native speaker to be able to bring up his
child bilingually or to obtain permission
to do this (see Saunders 1988: 41), but it
is more important to put the focus on the
child.
For the child, the situation in which a
parent speaks with him or her in a foreign
or a second language, is not artificial, but
completely normal and authentic, because
the child does not know that this is a
foreign language for his or her parents. It
is, says Saunders, a language of intimacy
between child and parent. It is their
common language for daily
communication with each other (see
Saunders 1988: 41).

For the child, the situation
that a parent speaks with
him/her in a foreign or a
second language, is not
artificial, but completely
normal and authentic...

Saunders considers the term “artificial” a
little unfortunate because it could contain
negative implications and allows the
conclusion of being unnatural or a lack of
authenticity. Although he tries to describe
the term “artificial” in a positive way, he
doesn’t replace it with a shorter scientific
term that is less emotive. He describes it
as an “infant bilingualism” where one of
the languages acquired by the child, is not
the native language of either parent, nor
the dominant language of the
community” (Saunders 1988: 38).
Analogous to the immersion programmes
developed in the 1960s in Canada which
have been successfully introduced since
1987 in Finnish kindergartens and

schools, he calls the education in a foreign
language a home language immersion
programme because the children can
actually immerse in a different language at
an earlier stage with the beginning of
kindergarten (see Saunders 1988: 42).
In 1996, Jozef Štefánik, an English and
Slovak linguist of the University of
Bratislava, who, like Saunders, can draw
on personal experience with this type of
education, is the first scientist to introduce
a new term to replace the old one. He and
other colleagues came to the decision to
replace the word “artificial” with another,
more appropriate term that doesn´t involve

With the right strategy and
the awareness of potential
problems it is, however,
possible to bring up
children in a different
language than your own...

negative connotations, such as
unnaturality. The child and the parent, who
speaks a foreign or second language, have
no other language in the course of their
mutual relationship. It is therefore quite
normal for the child to speak to both
parents in different languages. Štefánik
and others call this type of education
intentional bilingualism. In their opinion,
this term better expresses the attitude of
parents towards the way to educate their
children (see Štefánik 1996: 137)
The term intentional education is derived
from pedagogy and describes a planned,
targeted and deliberately comprehesive
education, which is undertaken by parents,
educators and teachers of the child. They
want to achieve certain educational goals
and make use of various educational
resources. Intentional education focuses
on the intention and the aims of the
educators. In this respect, the transmission
of this technical educational term for this
particular type of bilingual education is
welcome because it replaces the
stigmatizing term “artificial”.
Jozef Pallay notes, however, that the term
intentional bilingualism has not yet
completely naturalized in bilingualism
research. He also supposes that it was
probably first introduced as a linguistic
term in Slovakia (see Pallay 2003: 80).
Pallay describes the work and
investigations of Saunders and Štefánik as
a first step to a full settlement of
intentional bilingualism in the field of

scientific research (see Pallay 2003: 83).
This shows that intentional bilingualism
still represents a marginal phenomenon in
the investigation of bilingualism.

Another way to early bilingual
education

Worldwide, there are many examples of
parents who bring up their children in a
foreign or second language. Successful
examples can be found in languages as far
apart as Hebrew and the artificial language
Esperanto (eg. Corsetti 1993). Parents
who don´t deal professionally with
bilingualism have also described the
linguistic evolution of their children in
essays or articles (eg. Facey 1986) or on
the internet (eg. Klein 2003).

With Courage to Multilingualism. A guide
for parents who bring up their children in
a foreign language - this is the title of a
new guide for parents who grew up
monolingually but want to educate their
children bilingually. The book addresses
not only parents who speak a foreign or
second language very well, but also all
those involved professionally or privately
in foreign languages. It gives them the
opportunity to apply their valuable
knowledge in the future education of their
children.

Parents who want to raise their children in
a foreign language should satisfy certain
conditions (see Jiménez 2009: 85ff). They
must exhibit a solid linguistic and cultural
competency and they must be willing to
continue their language education on a
permanent basis. A stagnation of linguistic
knowledge would be disastrous and
counterproductive for the linguistic
evolution of the child. Another condition
for successful education is a consistent and
constant communication with the child in
the other language, as the child must be
continually motivated to use the language.

The handbook provides interested parents
with an exciting overview of the current
state of research. The author presents the
scientific material in a generally
understandable and entertaining way by
using specific case studies. The guide also
shows what conditions and requirements
parents need to run their project
successfully. It answers all the questions
about this particular bilingual education
and provides a series of tips for the daily
bringing up of children in a foreign
language.

Parents practising intentional bilingualism
also need to create many linguistic
‘enclaves’ in everyday life. These are
situations where the child can or must
speak the language that he or she is
accustomed to speaking with his father or
mother. Moderate demands placed on the
language development of the child are
important, too. Parents also need to create a
reinforcing environment, in which they
receive both intra and extra familial
support, which contributes to a positive
outcome.

The author Ines Maria Jimenez (born in
1968 in Dortmund/Germany) describes
vividly her experiences in a family with a
migration background where the children
weren’t brought up bilingually by their
Spanish father. She learned the Spanish
language in adult education and lived for
some time in Spain. After studying
Romance and German Languages and
Second Language Acquisition, she
worked as a journalist and as a lecturer for
various language schools and for a
university. She brings up her two
daughters bilingually in Spanish and
German.

Successful intentional bilingualism is
ultimately based on a sophisticated
approach on the part of parents, which
differs in some aspects from the typical
approach of native-speaking parents. For
example, non-speakers tend to revert to the
mother tongue, eg. in situations of extreme
stress or of crises (see Jiménez 2009:
171ff).) With the right strategy and the
awareness of potential problems it is,
however, possible to bring up children in a
different language than your own so that
they eventually become active bilingual
speakers.
Inés María Jiménez,
Gurlittstr. Contact
23, 44287
Dortmund,
Germany
details
removed
Literature:
Corsetti, Renato(1993): A Mother Tongue
spoken mainly by Fathers. In: Language
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Launching the First Italian-English Dual Language Program in California
Simona Montanari
Last fall I finally saw one of my dreams
come true: the dream of educating my
daughters, in the United States, not only in
English but also in their native language Italian. After a year and a half of meetings
with the Glendale Unified School
District’s (Los Angeles County)
superintendent, with the director and
coordinator of the Foreign Language
Academies of Glendale, and the principal
and staff of Benjamin Franklin
Elementary, the first public Italian-English
dual language program in California was
launched last fall. So my oldest daughter

Simona Montanari and family

education helps the child develop creative
thinking - the ability to think and solve
problems in ways that are original,
flexible, and creative. It also fosters
metalinguistic awareness - knowledge of
one’s own language(s) and its elements.
Bilingual education also leads the child to
develop a deeper understanding and
retention of academic content, because
learning such content in two languages
requires more attention and cognitive
effort than learning it in just one.

magnet programs, so one does not need to
live in Glendale to enrol his children).
Plenty of evidence suggests that the
program is thriving: thanks to the support
of the Italian government, the 20 children
enrolled in the Italian-English dual
language program have received books,
materials, and a native Italian assistant,
who spends most of the day with the

As an expert in childhood bilingualism and
aware of the cognitive, emotional, and
practical benefits of bilingual programs, I
was thrilled when my efforts paid off and
Glendale Unified agreed to start the first
public Italian-English dual language
program in California.
The choice of the school could not have
been better: Franklin Elementary is a little
school of approximately 400 students,
where the Principal knows every child by
name. It is also a school that, in the last
years, has reached an Academic
Performance Index of 860, a score that
makes it compete with the best schools of
Los Angeles. Finally, it is a school that
offers two other dual language programs one in German and English and another
one in Spanish and English, making it the
first “European” elementary school in the

started Kindergarten learning the vowels A
E I O U and singing “Giro, Giro, Tondo”
rather than “Ring Around the Rosie.” In
this program, which so far consists of 20
A bilingual education is the
kindergarteners, 90% of the California
best investment that parents
standard curriculum - the curriculum that
can make for their children,
any other public kindergarten in California
a gift without price, for
would cover - is taught primarily in Italian
in the first two years. English instruction is
which children - as adults initially limited to 10% each day, but it
will be forever thankful.
will gradually increase in subsequent
grades. This means that starting from 5th
grade, 50% of all instruction will be
delivered in Italian and the other 50% in
English.
state of California, if not in the United
States.
Why educate my children in Italian since
they will probably grow up and end up
In sum, the Italian community in Southern
living and working in the United States?
California should consider itself lucky to
Research all over the world has repeatedly have such a program: not only will it be
shown that children in long-term bilingual able to pass on the Italian language and
programs not only develop higher
culture to its children, but it will ensure
competence in ENGLISH than children in that they will thrive academically. In
English-only programs but they reach
addition, all these benefits will come at no
higher academic achievement than
cost (the program is within the public
children educated in only one language. It school system) and without the need to live
has been shown indeed that bilingual
in the area (these programs are similar to

California certified teacher (who is also a
native speaker of Italian). The presence of
two adults with 20 children is something to
praise by itself: in this time of economic
crisis and cuts to education in the United
States, very few public schools can offer
these premises.
So I am asking the Italian community in
Southern California not to miss this
opportunity. A bilingual education is the
best investment that parents can make for
their children, a gift without price, for
which children - as adults - will be forever
thankful.
For more information about Franklin
Elementary’s dual language programs, check
out Glendale Unified’s website at
www.gusd.net.
To learn how parents can encourage school
districts to introduce dual language programs
read the article
http://www.spanglishbaby.com/2009/10/what
-if-there-are-no-dual-immersion-programs-i
n-your-city/
Simona Montanari, Ph. D., is Professor of
Language Development and Second Language
Acquisition in Childhood in the Department of
Child and Family Studies at California State
University, Los Angeles.
Simona has conducted research on childhood
bilingualism and trilingualism and is mother of
two trilingual daughters.
You can contact her at
Contact details removed
smontan2@calstatela.edu.

like to know whether there are
people like me out there who are
teaching their children a
language that they themselves
have not mastered.

English is my first language. I
learned French in school with a
few courses at university and 10
months of full-time French
training as a government
employee. I started speaking
French at home when my twins
were four and my daughter was
almost one. Now, two years
later, my twins are bilingual and
attend French language public
school. I think my daughter may
be considered a francophone
because she speaks more French
than English. This is probably
because I started speaking to her
in French at a younger age and
then enrolled her in French
language daycare. I speak
French at home to my children
about 60% of the time. I would

This book is for parents who live in a
foreign country and intend to raise
their children in their own heritage
language(s).
This book is hugely enjoyable! It is
written in a highly accessible style, and
yet it is academically rigorous. The
author has a profound understanding
of the linguistic, social, cultural and
psychological aspects of trilingualism
... She draws excellent conclusions for
prospective parents of multilingual
children and has a clear message to
those who doubt that multilingualism
can work.
Dr. Jean-Marc Dewaele, University of
London
Parents' and Teachers' Guides, 2008
200pp Pbk ISBN-13 9781847691064
Price £18.95 / US$36.95 / CAN$36.95
www.multilingual-matters.com

To complicate things, I’ve
become interested in teaching
the children Spanish now. I
completed one Spanish course at
university (20 years ago). I have
increasingly encountered
Spanish in Canada (on the
packaging of American
products) and find that I can
understand some of it. This may
be because of my Spanish course
at university coupled with my
“strongish” knowledge of
French. I feel that it might be a
good idea to introduce Spanish
at home as the children are still
youngish - the boys are almost
six and my daughter is almost
three. My Spanish is very weak
though and it would be a huge
effort.
In short, I am really curious
about people who have not
“mastered” a language but are
teaching that language to their
children.
Thank you,
Sharda Tarachandra
Ottawa, Ontario, Canada

Are there other parents teaching their
children a language that they themselves
have not mastered? The answer is a
resounding yes!
I've spent the last 9 years researching
families who are teaching their children a
language they do not speak as a 'native'
language. And I personally have children
growing up speaking Portuguese, a
language I learned in my twenties. It's a
wild ride, and it’s lots of work, as you
mentioned, but so worth it.
Many parents’ fears of overloading their
children are based on 1930’s research
about 'cognitive confusion' from learning
several languages simultaneously. These
studies have since been dismissed for poor
methodology. From research in cognitive
retention and in language learning research
as well, the consensus is that the more you
feed the brain, the more it grows: the more
"hooks" it has to connect to new
information.
As far as your Spanish, remember that you
don't have to read Don Quixote to the kids
right away. You will begin speaking
Spanish at a child's level using children's
resources (books, music). You will learn
more Spanish as they grow and need a
broader vocabulary.
Keep a dictionary handy and be unashamed
but curious when you don't know
something. Then look it up or ask another
Spanish speaker. This will motivate you to
improve your Spanish at a steady rate-take a class or befriend a group of Spanish
speakers.
You might consider Spanish for certain
tasks (getting ready in the mornings and
taking them to school, playing games, etc).
Or you might just ask them the Spanish
word for things as you speak French. They
really can separate out the languages -- just
look at the Europeans!
Don't be discouraged if your Spanish isn't
perfect or if one language is much stronger
than others. Would you like to expose your
child to just one way of doing things or to
a variety that is rich, even if not always
perfect?
Proceed with confidence!
Christine Galbreath Jernigan has a Ph.D.
in Foreign Language Education and is
raising her children bilingually speaking
Portugese and English. She is also the
creator of the Bilingual Wiki:
http://www.bilingualwiki.com
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